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Abstract 

School supervision is aimed at strengthening human resources with emphasis 
on developing teachers in service and encourages the use of initiatives. 
Teachers’ effectiveness is of paramount importance in our educational system 
and regular supervision of the teachers by the education board is considered 
necessary. This is because the rate at which teachers leave students untaught 
and neglecting their duties (by not attending classes, not writing lesson notes, 
and not monitoring the students) is alarming. Hence, this study investigated 
the impact of supervision on teachers’ efficiency in Odogbolu and Ijebu-Ode 
local government areas of Ogun State, Nigeria. The study was a survey type 
and a multi stage sampling technique was used to select a total of 15 schools, 
15 principals, 150 graduate teachers and 180 non-graduate teachers. Two 
validated instruments namely: Teachers’ Perception on School Supervision 
Questionnaire (TPSSQ) and Principals’ Supervision Questionnaire (PSQ) 
were developed to elicit information from the respondents. The reliability of 
the instruments were established as TPSSQ = 0.78 and PSQ = 0.85. Three 
hypotheses were addressed and data were analysed using Pearson Moment 
Correlation Coefficient and t-test statistical tools. The findings revealed 
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among others that school supervision significantly predicted teachers’ 
efficiency in Junior Secondary Schools in Ogun State. It is therefore 
recommended that prospective supervisors like principals and Head of 
Departments (HODs) should be given in-depth training in effective school 
supervision so as to engender effective teaching and the concomitant 
improvement in students’ achievement. 

 
Keywords: Supervision, Supervisor, Performance, Teacher, Effectiveness, School, 
Efficiency 
 

 
The school as a system is a social entity meant to achieve specific goals or 

objectives; and to effectively achieve the expected objectives in schools, regular 
supervision of the teachers by the education board, the principals and head of 
departments is considered necessary. Supervision is therefore a connective tissue in the 
life of the school and it is a never-ending exercise. As an internal mechanism, it 
affords the supervisors and the school the opportunity for self-evaluation, geared 
towards helping teachers and students to improve their teaching and learning activities 
for the purpose of achieving the set objectives of the school. 

The word supervision connotes different meanings to different people. 
According to Farombi (2006), supervision is the act of watching over the work or tasks 
of another who may lack full knowledge of the concept at hands. This implies that 
supervision is the activity carried out by supervisors to oversee the productivity and 
the progress of the employees who report directly to the supervisors.  In the school 
system; supervision entails watching and checking of the available resources for the 
education of the students with a view to improve teaching and learning process.  Thus, 
supervision in educational system is concerned with ways and means of making 
students learn so that the school system can achieve goals for which it is set up. 
Adewuyi (2002), submitted that supervision in education is that phase of school 
administration which focuses primarily on the achievement of education aims and 
objectives. He said further that it is an activity which involves guiding, directing and 
controlling the subordinates.   

Adeboye (2009) perceived supervision as stimulation of professional growth 
and development of teachers, selection and revision of educational materials, 
objectives, teaching methods, as well as evaluation of instruction. While Obadara 
(2006) claimed that supervision is one of the important formal leadership roles 
performed by one with supervisory skills and whose performance is geared towards the 
optimum achievement of stated educational goals. To this end, Adebola (2012) 
concurred that school supervision is the act of visiting schools or classrooms in order 
to assess the state of teaching and learning in the schools. This consists of making sure 
that teachers prepare their lesson notes, attend classes and staff meeting promptly, keep 
record of what they ought to teach and what they actually taught. He therefore 
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concluded that school supervision gives room for quality control and improvement in 
teaching and leaving. 

According to Olagboye (2004), school supervision is a process by which the 
school administrator ensures that tasks are carried out (by all line staff as well as 
students), and in such a way that teaching and learning gets better all the time. It is a 
means of offering to teachers in collegial, collaborative and professional setting, 
specialized help in improving instruction and thereby, improving students’ 
achievement. He identified the purposes of school supervision as follows: 
i. To improve the quality of teaching and learning. 
ii. To ensure that every teacher is effectively performing the duties assigned to 
him / her. 
iii.  To assist teachers in developing needed teaching competences. 
iv. To assess teachers’ effectiveness in classroom management. 
v. To help teachers to solve the professional problems they may encounter in 
their work. 
vi. To help teachers in identifying their strengths and weaknesses. 
vii.  To help new teachers to have a clear understanding of the objectives, roles and 
relationship of their positions. 
viii.  To ensure that students have the right attitude, habits and competencies that 
will guarantee academic success. 
ix. To ensure that facilities and equipment are well preserved. 
x. To identify those teachers who should be promoted, retained, redeployed or 
disengaged. 

The focus of school supervision is therefore to monitor the implementation of 
curricular improvement, upgrade teachers’ pedagogical and subject-matter skills and 
thus enhanced learning outcomes. According to Asuru and Ogidi (2014), our education 
system, particularly the secondary school subsector has in recent times become a 
subject of severe criticism. This is as a result of poor learning achievement of students. 
This no doubt, has been attributed to poor school quality variables arising from such 
factors as lack of commitment to supervision by many principals, poor monitoring and 
evaluation, inadequate training and retraining of teachers to facilitate their professional 
development among others. Olagboye (2004), submitted that effective supervision of 
teachers in schools is likely to make teachers to be more effective in schools. This 
implies that school personnel are one of the most significant resources in the school 
and supervision of this personal is central to the attainment of the goals and objectives 
of the school. According to Alade (2002), supervision involves the stimulation of 
professional growth and development of teachers, selection and revision of educational 
materials, objectives, teaching methods as well as evaluation of instruction. Kuforiji 
(2000), observed that the school system is made up of teachers, learners and the 
administrative staff, all expected to work toward the same goal. Thus, there is need for 
supervision of the school’s components.  

Impact of Supervision on Teachers’ Efficiency in Junior Secondary Schools in Ogun State, 
Nigeria 
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According to the National Policy on Education (FRN, 20004), the philosophy 
of education in Nigeria is such that education should make the beneficiaries to think 
for themselves, respect the views and feelings of others, and live as good citizens in 
the modern age of science and technology. This type of education is supposed to equip 
recipients with varieties of knowledge which can be synthensized; thus, leading to 
qualitative education. The National Policy on Education (2004) set further some 
educational objectives and this includes: 
(i) The acquisition of appropriate skills and the development of mental, physical 
and social  abilities as equipment for the individual to live in and contribute to the 
development of  his society. 
(ii)  The training of the mind in the understanding of the world around. 
(iii)  The inculcation of national consciousness and national unity. 

To achieve these objectives, the Federal government of Nigeria believed that 
there must be supervision and monitoring in order to meet the laid down standards in 
education for various level of education. Apart from the above objectives, there have 
been goals and objectives since the commencement of the school system (Akinsolu, 
1989; Ijaduola, 2000 and Ogundele, 2004) but as man becomes more civilized, 
education grown in complexity and in terms of number of institutions and subjects in 
the curriculum beyond the scope of administrators, thus it become necessary to 
establish a body to control the quality of education given to students in public and 
private schools throughout the nation. Aiyepeku (2007) asserted that it is only 
inspectors of schools that can give the required professional help and sound guidance 
required for the quality of education needed in Nigeria. Thus, the duties of inspectors 
includes assessment of the classrooms effectiveness of teachers, the head teachers’ 
effectiveness in managing the teaching and learning process in the school, 
administrative decision on whether or not a teacher should be retained or promoted, 
provision of advice to improve the quality of teachers and by implication the education 
of the students.  

Through the effective supervision of instruction, administrators can reinforce 
and enhance teaching processes that will contribute to improved student learning. By 
skillfully analyzing performance of teachers, administrators can provide meaningful 
feedback and direction to teachers that can have a profound effect on the learning that 
occurs in each classroom. Because student learning is the primary function of the 
schools, the effective supervision of instruction is one of the most critical functions of 
the administrator. Enemark (2000), believed that if schools are to provide equal access 
to quality educational programs for all students, administrators must hold teachers 
accountable for providing an appropriate and well-planned programme. These 
programmes include a variety of teaching strategies designed to meet the diverse needs 
of all students in our complex society. This area will focus on teacher evaluation, the 
components of effective teaching, some basic strategies and methods used in teaching-
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learning processes. This process may lead to a restructuring of practices and 
procedures that could result in the enhancement of student learning. 

According to Durotolu (1999), supervision meant “directing and judging 
activities” where teachers were assumed to be passive tools that were merely told what 
to do because people were joining teaching without adequate training and they had 
little or no experience. The primary emphasis at that time was on the inspection of 
teacher’s personal lives and their effectiveness in physically managing their schools. 
No effort was made to improve teachers or the teaching process. According to Adepoju 
(2001), supervision then, referred to “telling teachers what to do, showing them how to 
do things, rating them and rewarding them according to how well they obey 
supervisor’s instruction”. Little concern was placed on attitude and motivation of 
teachers.  This was supported by Aseidun (2002) when he remarked that the inspectors 
had to visit a teacher’s classroom, look at his work, evaluate it and tell him exactly 
what he has to do.  According to Adepoju (2001) supervision is democratic/human 
relation recognition. This implies that recognition, commendation and encouragement 
were given to teachers to participate in making decision on teaching and curriculum. 
Thus, it became necessary for the teachers to contribute their quota into the 
development of education in the country. This period was conceived to be of 
improving classroom work through classroom visitation and observation technique. 
The cooperative and coordinative aspects of school administration became practical 
reality, and supervision started to become more teachers’ friendly. 

According to Durotolu (1999), between 1960 and 1980s, this era was called 
“The era of neo-scientific supervision where attempts were made to make instruction 
exact, effective, efficient and measurable with competency based on performance 
based education. During this era, supervision was characterized to strengthening 
human resources with the emphasis of developing teachers in service. This period 
emphasizes creativity, democratic supervision of instruction and encourages the use of 
initiative. It is the period of supervision that focuses on perceived supervision as a 
means of advising, guiding, refreshing, encouraging, stimulating improving and 
overseeing certain groups (of persons) with the hope of enlisting their cooperation for 
the success of the supervisor’s task. Yet another perception of supervision is that it is a 
means of persuading people to desist from applying wrong procedures in carrying out 
certain assigned function, while at the same time emphasizing the inspector has come 
to appreciate that his primary duty is to raise standards of education and that is it his 
business to assist teachers, headmasters and principals to do their work better. In fact, 
the modern inspector sees himself as a friend, an adviser, a guide, a professional 
colleague and a consultant to teachers. It should now be appreciated, therefore, that the 
modern concept of supervision simply describes a process – one of giving and 
receiving help to improve teachers’ performance, resolve problems that may occur 
between teachers and pupils or students, and encourage activities aimed at influencing 
the quality of teaches and learning. The provision of education by the society for its 
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citizen is mandatory and the type of education given to its citizen is a measure of how 
developed a society is as pointed out by Bunza (1994). Enemark (2000) was of the 
opinion that the content of educational study should be adjusted to reflect the 
professional, technological and social development.   

To enhance the professional effectiveness of the teaching staff, school 
supervisors must be skilled in these areas: (a) what to evaluate, (b) how to observe and 
analyze classroom observation information and other data, and (c) how to translate the 
results of observations and the summary of data into meaningful feedback that guides 
and encourages teachers to improve instruction. The supervisors should verify that 
teachers are preparing and maintaining adequate and accurate records of student 
progress. This will include the regular and systematic recording of meaningful data 
regarding students’ progress on specific concepts and skills related to the standards for 
each subject for the grade level or course they are teaching. Students and parents 
should therefore be informed of the students' progress through comments on individual 
work, progress reports, report cards, and other measures.  
 
Research Hypotheses 
Ho1: There is no significant relationship between school supervision and teachers’ 
efficiency in junior secondary schools in Ogun State, Nigeria. 
Ho2: There is no significant difference between school supervision and teachers’ 
efficiency based on qualification. 
Ho3: There is no significant difference between school supervision and teachers’ 
efficiency based on gender. 
 
Methodology 
Research Design 
The study adopted the descriptive research design and an ex-post facto research design 
was adopted. 
 
Population 
The target population for this study comprised all teachers in junior secondary schools 
and their principals in Ogun State, Nigeria. 
 
Sampling Procedure and Sample 
A multi stage sampling technique was used to select schools, principals and teachers 
for the study. There are 20 local government areas (LGAs) in Ogun State which have 
been divided into three senatorial zones. At the first stage, two LGAs (i.e, Odogbolu 
and Ijebu-Ode local government) were purposively selected from the three senatorial 
zone. At the second stage, the proportionate sampling technique was used to select a 
total of 15 junior secondary schools from 38 junior secondary schools in the two LGAs 
selected. At the third stage, simple random sampling technique was employed to select 
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a total of 15 principals and 330 graduate and non-graduate teachers comprising male 
and female from the participating schools. Altogether, a total of 15 schools, 15 
principals, 150 graduate teachers and 180 non-graduating teachers were involved in the 
study.  
 
Instrumentation 

The study made use of two questionnaires which was developed and 
employed by the researchers in gathering data. The questionnaires were titled-
Teachers’ Perception on School Supervision Questionnaire (TPSSQ) and “Principals’ 
Supervision Questionnaire” (PSQ). The first part of each instrument sought 
information on the demographic data of the respondents such as name of school, 
name of respondent, designation of respondent, gender, age, length of service, class 
taught, number of students in the class and qualifications as it is applicable to each 
participant. The second part of the instruments contained 23 items on teachers’ 
perception of principal’s supervision way. The PSQ was designed to elicit 
information on the principals’ supervision way and to describe each participating 
teacher’s teaching performance. The questionnaires were built on a four points Likert 
scale ranging from “strongly agree” to “strongly disagree” while the format was 
numeric.  In the numeric scale, the items were judged on a single dimension and 
arranged on a scale with equal intervals. The more favourably respondents judged the 
items, the higher the numerical value. Scores for each of the items ranged from one to 
four. Positive items were scored using ascending scores while negative items were 
scored in reversed order. The total score for both positive and negative items 
constituted the index of items. The reliability of the instruments were established as 
TPSSQ = 0.78 and PSQ = 0.85.   
 
Results and Findings 
Ho1: There is no significant relationship between school supervision and teachers’ 
efficiency in junior secondary schools in Ogun State, Nigeria. 
 
Table 1: Analysis of Correlation between School Supervision and 
Teachers’ Efficiency in Junior Secondary Schools in Ogun State 

Variables N X S.D D.F r-crit r-cal P 
School supervision 15 6.21 0.64  

343 
 
0.384 

 
0.595 

 
Sign. Teachers’ efficiency 330 4.30 072 

Significant at P < 0.05 
 
Table 1 shows that the calculated value of r (0.595) is greater than the table value r = 
0.384 at an alpha value of 0.05 and so the null hypothesis is rejected. By implication 
therefore, there is a significant relationship between school supervision and teachers’ 
efficiency in junior secondary schools in Ogun State, Nigeria. 
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Ho2: There is no significant difference between school supervision and teachers’ 
efficiency based on qualification. 
 
Table 2:  T-Test Analysis of the Impact of School Supervision and Teachers’ 
Efficiency Based on Qualification 

Variables N X S.D D.F t-crit t-cal P 
School  Supervision 15 

 
330 

3.14 5.47  
343 

 
0.263 

 
0.441 

 
Sign. Teachers’ Efficiency 

Based on 
Qualification  

 
2.28 

 
5.32 

Significant at P < 0.05 
 
Table 2 shows that the calculated value of t (0.441) is greater than the t-table value of 
(0.263) at an alpha value of 0.05 and so the null hypothesis is rejected. By implication 
therefore, there is a significant difference between school supervision and teachers’ 
efficiency based on qualification 
Ho3: There is no significant difference between school supervision and teachers’ 
efficiency based on gender. 
 
Table 3: T-Test Analysis of the Impact School Supervision on Teachers’ 
Efficiency Based on Gender 

Variables N X S.D D.F t-crit t-cal P 
Male Teachers 200 

   130 
3.69 6.37  

328 
 
0.263 

 
0.576 

 
Sign. Female Teachers 3.35 5.46 

 
Significant at P < 0.005 
 
Table 3 shows that the calculated value of t (0.576) is less than the t-table value 
(0.682) at an alpha value of 0.05 and so the hypothesis which stated that there is no 
significant difference between school supervision and teachers’ efficiency based on 
gender is accepted.  
 
Discussion 

The findings with respect to research hypothesis 1 as indicated in Table 1 
uncovers an interesting positive relationship between school supervision and teachers’ 
efficiency in junior secondary schools in Ogun State, Nigeria. As such teachers 
exhibited more effectiveness to school supervision when measures with teachers’ 
efficiency in the instruments (TPSSQ) and (PSQ). The supervision of lesson notes was 
done daily in some schools and weekly in the remaining schools.  However, writing of 
lesson notes and supervising it on a daily basis is somehow tedious, but if it can be 
done, it is likely to equip the teacher at any given time to teach his students with or 
without further preparation, and consequently, it is likely to raise students’ 
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achievement. This is in support of the findings of Adeboye (2009) who perceived 
supervision as stimulation of professional growth and development of teachers as well 
as evaluation of instruction.  

Table 2 of the study showed that there is a significant difference between 
school supervision and teachers’ efficiency based on qualification. It could be seen 
from the instruments that the perception of the respondents towards teachers’ 
qualification differs. The instruments revealed that the teachers with NCE, B.A (ed) or 
B.Sc (ed) performed significantly better in terms of teaching methodology and the 
filling of records than their counterparts from Polytechnics or Universities without 
education background. The teachers with education background usually fill record of 
work at the beginning of a new term. At that instance, he specifies what he is to teach 
for that term on a weekly basis. Then, the supervisor (usually, the HOD or designated 
senior staff member) looks at the record of work vis-à-vis the diary where work 
already done is recorded.  It then becomes possible for the supervisor to note whether 
the teacher has fully satisfied what he said he was going to teach. This was supported 
by the findings of Adepoju (2001), Aseidun (2002) and Aiyepeku (2007). Aseidun 
(2002) remarked that inspectors had to visit a teacher’s classroom, look at his work, 
evaluate it and tell him exactly what he has to do.  

The result in Table 3 of the study revealed that the calculated value of t (0.576) 
is less than the t-table value (0.682) at an alpha value of 0.05 and as such the 
corresponding null hypothesis (Ho3) is not rejected. This therefore means that there is 
no significant difference between school supervision and efficiency of male and 
female teachers. The finding is supported by Olagboye (2004), who was of the opinion 
that school supervision help teachers in identifying their strengths and weaknesses.  
 
Conclusion 

The pattern of supervision in secondary school in Ogun State is said to be 
encouraging. Again, the variables considered in this study were found to predict 
teachers’ efficiency in junior secondary schools in Ogun State, Nigeria. It should also 
be noted that a school that does not administer regular and continuous supervision of 
its teachers and instruction is bound to decay and stand the risk of the system failure. 
Unless this aspect of school administration is genuinely fulfilled, there may continue to 
be problem with our school system. It is therefore advocated that the government and 
other supervisory agencies should provide the enabling environment for principals and 
the head of departments to carry out their internal supervisory mechanism. Again, the 
level of supervision of record of work had significant effect on teachers’ efficiency It 
can be argued that if the supervision of records of work is done such that those who 
did not cover the prescribed part of the curriculum were call to book and those who 
finish their work for particular weeks were praised, it is likely that most teachers will 
cover the amount of contents in the subjects they are handling within the stipulated 
time and hence, the achievement level of the students is likely to be raised. 
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Recommendations 
i. It can therefore be recommended that this type of supervision should continue 
in secondary schools in the State. 
ii. The use of school supervision should be encouraged by the education board, 
the principals and head of departments. 
iii.  State government should implement policy on school supervision to be 
monitored by the education board.  
iv. School supervisors should be well trained on internal mechanism to afford 
them the opportunity for school self-evaluation, geared them towards helping teachers 
and students to improve their teaching-learning activities for the purpose of achieving 
the set objectives of the school. 
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